


 What is ethical behaviour in programme and module 
design? 

 Can we create an ethical e-learning policy for 
programme designers? 

 How does this link with QA processes? 



 At the end of this workshop you will be able to: 

 Review the main ethical challenges facing programme 
teams and designers in relation to e-learning 

 Use an agreed set of tips developed with fellow 
practitioners to support you at each stage of your work 

 Reflect on current practice, and plan for ethically 
informed approaches to your future work in this area 
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& 

Legal 
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http://www.irishtimes.com/
news/ireland/irish-

news/facebook-award-is-a-
wake-up-call-for-online-

users-1.2689600 



2012: The year 
Irish newspapers 
tried to destroy 

the web 



 Irish Independent 

 Irish Examiner 

 The Irish Times 

 Irish Daily Star 

 Evening Herald 

 The Sunday Independent 

 Sunday World 

 The Sunday Business Post 

 Irish Mail on Sunday 

 Irish Farmers Journal 

 Irish Daily Mail 

 Irish Daily Mirror 

 Irish Sun 

 Irish Sunday Mirror 

 The Sunday Times 

 Irish Sun Sunday 

 



 These are the prices for linking: 

 
 # of Links Cost 

1-5 €300.00 

6-10 €500.00 

11-15 €700.00 

16-25 €950.00 

26-50 €1,350.00 

50+ Negotiable 



 They told Women’s Aid “a licence is required to 
link directly to an online article even without 
uploading any of the content directly onto your 
own website.” 
 



 This story was covered:  

 in the New York Observer, 

 on Techcrunch,  

 on Techdirt 

 on Broadsheet.ie.  

 

But, apparently, it wasn’t a story that Irish 
newspapers felt was newsworthy. 



 The  Copyright Review Committee of the 
Department of Justice and Equality reply to NLI 
pointed out that the terms and conditions of the 
NLI's member newspaper websites in many cases 
explicitly grant permission to produce weblinks to 
articles and that some NLI member websites 
included up to 300 sharing buttons that permit 
and encourage easy creation of weblinks for use 
on social media. 
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 Some researchers have argued that “the issue of 
informed consent of authors, moderators and/or 
archiving institutions does not apply [when] 
publicly available text is analyzed” (Rafaeli, 
Sudweeks, Konstan, & Mabry, 1994). Bassett and 
O’Riordan (2002) agreed and added that seeking 
consent would be counterproductive and 
impossible except under the most well-funded 
conditions. 



 We’ve already learned a lot: 

 Migration of institutional emails to Google 

 PII (Personally Identifiable Information) 

 Don’t retain data for longer than necessary 

 Only use it for purpose it was originally collected 

 1 of 3 UK universities face cyberattacks per hour 

 Right to be forgotten (really: de-indexed) 

 Clicking “Agree” might not be informed consent 

 





  In Massachusetts, a government agency called 
the Group Insurance Commission (GIC) purchased 
health insurance for state employees. At some 
point in the mid-1990s, GIC decided to release 
records summarizing every state employee’s 
hospital visits at no cost to any researcher who 
requested them.  



 They removed these fields: 

 name,  

 address,  

 social security number, and  

 other “explicit identifiers,”  

 GIC assumed it had protected patient privacy, despite the 
fact that “nearly one hundred attributes per” patient and 
hospital visit were still included, including the critical trio 
of: 

 ZIP code,  

 birth date, and  

 sex. 



  For twenty dollars, Dr. Sweeney purchased the 
complete voter rolls from the city of Cambridge—
a database containing, among other things:  

 the name,  

 address,  

 ZIP code,  

 birth date, and  

 sex  

 of every voter.  



 Only six people in Cambridge shared his birth 
date; only three were men, and of the three, only 
one lived in the specific ZIP code. In a theatrical 
flourish, Dr. Sweeney sent the governor’s health 
records (including diagnoses and prescriptions) to 
his office 



 Only six people in Cambridge shared his birth 
date; only three were men, and of the three, only 
one lived in the specific ZIP code. In a theatrical 
flourish, Dr. Sweeney sent the governor’s health 
records (including diagnoses and prescriptions) to 
his office 



 What are our obligations in terms of diversity? 

 Brexiters (51.9% !!!!!!!) 

 Speakers of Other Languages 

 Gender 

 Emotions 

 Age 

 Specific Learning Difficulties (e.g. Dyslexia) 

 Dublin people 



Access and 

Motivation 

On-line 

Socialization 

Information 

Exchange 

Knowledge 

Construction 

Development 

Salmon, G. (2000) E-moderating: the key to online teaching and learning. London: Routledge. 
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Information 

Gathering 

Interactive Media 

Video Conferencing 

E-mail Discussions 

Chat rooms 

On-line Communities 

of Practice 
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Moule, P. (2007). Challenging the five-stage model for e-learning: a new approach. ALT-J Research in Learning 
Technology, 15(1), 37-50. Available at 
http://www.researchinlearningtechnology.net/index.php/rlt/article/view/10911  

http://www.researchinlearningtechnology.net/index.php/rlt/article/view/10911
http://www.researchinlearningtechnology.net/index.php/rlt/article/view/10911


1. Equitable Use 

2. Flexibility in Use 

3. Simple and Intuitive 

4. Perceptible Information 

5. Tolerance for Error 

6. Low Physical Effort 

7. Size and Space for Approach and Use 





Conventionally follows a sequence 

But sometimes this sequence might 
not flow in the optimal direction 
 Philosophy, values 

 Programme outcomes 

 Programme components 

 Design of modules 
 Aims, learning outcomes, syllabus, readings, 

assessment 

 The technologies we use? 

 Should we state these directly e.g. wikis, e-
portfolios, VLEs, other e-learning tools?  



Starting with conscious reflection on learning theories…  

  

The question remains when designing modules for learning, why is it important to 
be aware of the theories that underpin learning? We would argue that a theory 
should make explicit the underlying psychological dynamics of events related 
to learning. Each one is based on different assumptions about the nature of 
learning and we are suggesting that you identify your own theory of learning 
because the strategies one might use to enhance learning will directly follow 
from one’s orientation. 

(Donnelly & Fitzmaurice, 2005, p.101; my emphasis) 

Assumptions 

about the 

nature of 

learning 

Theory 
Curriculum 

design 

Donnelly, R., & Fitzmaurice, M. (2005) Designing Modules for Learning. In G. O'Neill, S. Moore & 
B. McMullin (eds.) Emerging issues in the practice of University Learning and Teaching, Dublin, 
All Ireland Society for Higher Education (AISHE). Available at 
http://arrow.dit.ie/cgi/viewcontent.cgi?article=1004&context=ltcbk  

http://arrow.dit.ie/cgi/viewcontent.cgi?article=1004&context=ltcbk
http://arrow.dit.ie/cgi/viewcontent.cgi?article=1004&context=ltcbk


And conscious reflection on our beliefs and values…   

  

 beliefs and values need to be the primary context in which material interests 
and social practices occur  

(Goodman, 2003 in McNutt 2012, p. 139) 

 

 What is the purpose of higher education? 

 What is important to you as someone teaching in higher education? 

Your learning 

and teaching 

philosophy 
Values 

Curriculum 

design 

McNutt, L. (2012) Strategic Planning and Curriculum Design: Strange Bedfellows? In Hughes, J. 
and Tan, E. (Eds.) The Dynamic Curriculum: Shared Experiences of Ongoing Curricular Change in 
Higher Education. Dublin: Dublin City University.  



• Philosophy 

• Values 

• Programme Outcomes 

• Programme Components and only then 

• Module Design 

 

In some contexts, where there has been a focus on module 
design, the curriculum can often be limited collection of all the 
modules and as a result lacks coherence  
(O’Neill, 2010, p.2) 

 
O’Neill, G. (2010) Programme Design: Overview of curriculum models, UCD Teaching and Learning 
at http://www.ucd.ie/t4cms/UCDTLP00631.pdf 

O’Neill, G., Donnelly, R., & Fitzmaurice, M. (2014). Supporting Programme Teams to Develop 
Sequencing in Higher Education Curricula. International Journal of Academic Development, 19(4). 
http://www.tandfonline.com/doi/full/10.1080/1360144X.2013.867266 

 

http://www.ucd.ie/t4cms/UCDTLP00631.pdf
http://www.ucd.ie/t4cms/UCDTLP00631.pdf
http://www.tandfonline.com/doi/full/10.1080/1360144X.2013.867266


• For the diagrams illustrating these points, please access  
 O’Neill, G. (2010) Programme Design: Overview of curriculum 
 models, UCD Teaching and Learning at 
 http://www.ucd.ie/t4cms/UCDTLP00631.pdf 

 

• For Bloom’s Taxonomy (next slide) see  

 Bloom, B.S. (Ed.). Engelhart, M.D., Furst, E.J., Hill, W.H., &
 Krathwohl, D.R. (1956). Taxonomy of Educational Objectives, 
 Handbook I: The Cognitive Domain. New York: David McKay 
 Co Inc. 

 

 

 

http://www.ucd.ie/t4cms/UCDTLP00631.pdf
http://www.ucd.ie/t4cms/UCDTLP00631.pdf
http://www.ucd.ie/t4cms/UCDTLP00631.pdf


Knowledge/Remembering 

Understanding 

Applying 

Analysing 

Evaluation 

Creating 



 ‘Constructive alignment’ – congruence between  

 What the teacher intends learners to be able to do, 
know or understand (can be described as outcomes) 

 How they teach i.e. the activities 

 How they assess 

Lecture + = ? Exam 

Biggs, J. (2003) Teaching for Quality Learning at University – What the Student Does. 2nd Edition SRHE/Open 
University Press, Buckingham.  



Programme 
Learning 

Outcomes 

Develop 
and 

Evaluate 

Learning & 
Teaching 
Strategies 

Assessment 
Criteria 

Assessment 
Methods 

Outline of 
Module 
Content 

 

Module 
Learning 

Outcomes 

Module  
Aims 

 

Programme  
Aims and 
Content 

Alignment between the learning 
outcomes, teaching and learning 
activities and the assessment 
methods used on the module  

Alignment requires the use of 
appropriate assessment 
methods and teaching 
strategies that  
enable the students to achieve 
the required outcomes  
 
Learner constructing their 
learning 



• Dr Geraldine O’Neill  
2015 e-book 

• http://www.ucd.ie/t4cms/UCDTLP0068.pdf 

• Process/Product orientations 

• Student/Subject orientations 

 
• O’Neill & Cashman (2016) 

Programme and Module Review 
Tool for Online, Blended and Face-
to-Face Contexts 

• http://www.ucd.ie/t4cms/UCDTLP0069.pdf  

http://www.ucd.ie/t4cms/UCDTLP0068.pdf
http://www.ucd.ie/t4cms/UCDTLP0069.pdf
http://www.ucd.ie/t4cms/UCDTLP0069.pdf


• The real life of the curriculum will depend on the 
teachers involved and how students react - they need to 
be able to engage with it actively and extend it 

 

 It’s probably a good idea to be cautious and circumspect as 
you plan to develop the curriculum, but also not to be too 
timid about building in exciting developments or experiences 
that will help to bring your discipline to life and that will 
appeal to your students’ curiosity and engagement. 

(Moore, Walsh & Risquez, 2007, p. 30) 

Moore, S., Walsh, G., & Rísquez, A. (2007). Teaching at College and University. Effective Strategies and Key 
Principles. Maidenhead: Open University Press. 





 As individuals spend five minutes thinking about some tenets 
for ethical e-learning design 

 In your groups, create ten tenets for ethical e-learning design 

 Shortlist this to five or maximum six 

 We will agree a list from the whole room 

 You *may* get to add one more from your own group’s list if 
you can make a good enough case for it 

 This will become a living document on a wiki with relevant links 
(including links out to QA forms) 

 



 Positive: Every idea is potentially valuable, 
record all 

 Prolific: The more ideas the better, build ideas 
on each other 

 Playful: It is easier to tame a wild idea, than 
make a boring idea interesting 



 You should not use a computer to harm other people. 

 You should not interfere with other people's computer work. 

 You should not snoop around in other people's computer files. 

 You should not use a computer to steal. 

 You should not use a computer to bear false witness. 

 You should not copy or use proprietary software for which you have not paid 
without permission. 

 You should not use other people's computer resources without authorization 
or proper compensation. 

 You should not appropriate other people's intellectual output. 

 You should think about the social consequences of the program you are 
writing or the system you are designing. 

 You should always use a computer in ways that ensure consideration and 
respect for your fellow humans. 



 Your institution or organisation will have its own quality 
assurance processes 

 Processes integrated with programme design and 
validation 

 Also address ethics – be mindful of this link 

 For example: 
 http://dit.ie/qualityassuranceandacademicprogrammerecords/forms/  

http://dit.ie/qualityassuranceandacademicprogrammerecords/forms/
http://dit.ie/qualityassuranceandacademicprogrammerecords/forms/


Please free write for three minutes 
 From this workshop, I have learned that… 

 My three actions points from this workshop are… 

 I will carry out these actions by… 




